The conceptions of intelligence which lie behind intelligence testing in modern education make inevitable a "differentiated" education, one which is cut and trimmed, or elaborated and expanded in conformity with the needs of the individual student. It is now commonly recognized that the direction which intelligence takes is determined in part by certain inherent qualities which we loosely group under the heads of "emotional traits" or "volitional power" or even more loosely under the heads of "character" or "traits." These qualities determine whether our subject is to be advised to try Hollywood or a plumbing shop, as much as does the intelligence quotient. We should have a measuring unit for these qualities, or at least a carefully standardized vocabulary.
The conceptions of intelligence which lie behind intelligence testing in modern education make inevitable a "differentiated" education, one which is cut and trimmed, or elaborated and expanded in conformity with the needs of the individual student.
The techniques of this differentiating education never quite catch up with our growing convictions of the differences among pupils. They are, apparently, even more different than we at first believed. It is hard to draw a line between those differences which matter and those which do not. It is hard to devise methods of measuring the differences, to escape the use of general terms. It is not helpful to say, "John is so different!" If it is worth saying at all, we must state the differences as precisely as possible. At the present time education does this only with reference to the intelligence. Psychology supplies some precise ideas relating to behavior and personality, but they are not yet in a form useful to education.
Progressive schools are accustomed to segregate children into three, four, or five groups on the basis of intelligence or achievement tests, but no one supposes that such a segregation makes possible a more detailed attention to all the degrees of capacity and types of aptitude?in brief, to all the differences?which exist among children.
It is now commonly recognized that the direction which intelligence takes is determined in part by certain inherent qualities which we loosely group under the heads of "emotional traits" or "volitional power" or even more loosely under the heads of "character" or "traits." These qualities determine whether our subject is to be advised to try Hollywood or a plumbing shop, as much as does the intelligence quotient. We should have a measuring unit for these qualities, or at least a carefully standardized vocabulary.
Here are the difficulties. Emotional qualities are not simply composed, to be measured on a single scale, and individuals cannot be classified according to such qualities on a relative standing list with "high" and "low" groups. There is not a "high" or "low" group type of emotion in the sense of favorable or unfavorable as in intelligence. The child may be inclined to secrecy, or even be unconscious of his own characteristics so that the point where the measurement should commence is difficult to find.
There are difficulties on the mechanism side. The criterion which education applies to a device of measurement is its applicability in a system dealing with masses. There may be individuality of work but there must be mass accomplishment. Methods The simple expedient of arranging a series of these compositions in the relative order of their writers' places on such a classification list presented, on each occasion when it was tried, the fact that there was a clearly indicated "stepping down" in refinement of idea and coherency of its expression from the top to the bottom composition. This gradation was not so sharply defined, naturally, that classification lists could have been made from the papers alone but it was quite possible to segregate the children from the papers into high, low and median groups. Ordinarily this amount of segregation is all that is necessary.
The characteristics of these groups may be briefly described Only three papers bring in the art interest. In these the egoistic motive is not so strong and conference shows that some slight contact or doubtful skill has been responsible for supplying the material for the day-dream.
Heroics. In such a set of papers one expects to find those from the boys in which the hero theme supplies the thought and there are, of course, a great many such. They are of no value in guidance and are quoted here because they are the only ones supplied from the masculine side which duplicates the egotism of the girls' music group. Such extracts as these are more common, undoubtedly, in boys' day-dreaming than the number of recorded cases indicate, but in a majority of cases the boys have had something more substantial to draw upon for their assignment. The value of the vocational interest volunteered by the pupil may usually be checked for validity by the association in which it occurs in the composition.
There is an indication, frequently important, of the home background of thought and emotional experience which cannot always be detected even by a visit to the home itself.
Added to case reports on the children, the data supplied to the teachers, induces a sympathetic and personal treatment of the pupil for which there would be no basis otherwise and the adjustment of the child is therefore further advanced.
This applies particularly to children in the low ranges of the mental classification list who need an extra "pull" over the discouraging spots of training life.
